
From last week:

Feedback: Action points:

• Route 1

• “Strength of this project will come when you 
meet the conditions  that it will be published 
within”

• Step 1, getting it in front of teachers, to establish 
those conditions. What are those limitations? How 
is the existing visual language going to adapt or 
change? (Then, it could grow and build into other 
things, dictated by this start).

• Offline publication. Is there a web presence? 
QR codes that could take you to further learning 
and encourage further depth? 

• How would you cost this? Charitable 
organizations? Worth investigating.

• Assume lo-fi, economic, practical production 
approach

• Email local school, Oakfield Academy

• Look around yourself for references and advice, 
government or academic, on what kind of thing 
works in this context, maybe there are some 
details or approaches I can glean and use to guide 
the next stages. 

• Start a new iteration of the publication, taking 
in all the previous feedback but also building 
in the online strand to it, incorporate the letter 
to parents. This will at least start the making in 
advance of hearing from the school.

• Plan, if you can, the next month. (Consider 
possibility that school may not be able to help in 
time?).

• Investigate funding of this for further steps, 
perhaps after MA.

• Start ABSTRACT, 200 word draft for next week.
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Questions to ask...some ideas...

Does the UK curriculum include the British empire and colonialism for Key Stage 3? 
 
If so, how is is taught? Does this subject area crossover into English and PSHE?

Do you receive training to be able to teach students about colonialism and The British 
Empire?

Do you think that an object based learning approach can help students learn about 
colonialism?

Do you think existing learning materials such as those from Twinkl work well, is there any 
room for improvement? What would you like to see?

To what extent does learning material account for SEND students and those with dyslexia?

What approval and permissions system would this publication have to go through in order to 
be suitable for a classroom or homework environment?

What do you think of the publication as it is? What changes would you suggest?



If not the school, then.... Ella, Year 8, Key Stage 3, aged 12



Ella (continued)



Ella (continued)



Writing with empathy
Write a report on your findings of 
visiting a plantation. What type of 
things did you see? What were the 
conditions like?

Describe your findings in a minimum of 
three paragraphs (8 sentences each, 
24 total)

Review
Apply

BuildLearnEngageDo it now

Challenge: Does the legacy of the Transatlantic Slave Trade still 
impact our world today? Why or why not? Provide real world 
examples.



If not the school, then....If not school, then.... Twinkl



Learning Objective: To analyse the factors that led to the end of the British Empire.

Success Criteria: • To know some reasons for the end of the British Empire.

• To analyse the different factors in the decline of the British Empire.

• To consider the legacy of the British Empire.

Context: This is the fifth lesson in a scheme of work but can be used as a stand-alone lesson. It fits under the 
National Curriculum theme of ‘Indian Independence and the end of Empire’. This lesson focuses on 
the factors which led to the decline of the British Empire and the legacy of it.

Starter
The Sun Never Sets
Students should discuss what this saying means and record one of their thoughts on their The End of an Empire Activity Sheet.

Main Activities
Decline
Using the activity sheet and the Independence Information Sheet, students should plot a graph that shows the countries that left the 
British Empire between 1947 (Indian Independence) and 1979. The graph they draw should show that there was no sudden event that 
led to the fall of the Empire, more a gradual decline and break-up.

Factors in Decline
This section of the lesson uses the Factors in Decline Slides. Pin these up around the room or move them around from pair to 
pair. Pairs of students should summarise each slide in turn in no more than a sentence. They should then decide between them 
which factor is most important. There is space on the activity sheet in which to explain why the factor they have chosen was the 
most important.

Fall?
This slide asks the question as to whether the British Empire is dead or if it is still going. Although not spoken of as an Empire 
anymore, Britain does have overseas territories and colonies that span the globe. This is a good place to discuss the previous 
activities and to ask the question of what an Empire is and whether the UK still has one.

Empire Today
This slide shows some consequences and legacies of the British Empire in Britain today. You may wish to pair or group students 
to discuss the positive and negative effects of Empire that we can see in the modern world around us. There is a mind map to 
complete on the activity sheet with ideas. 

The End of an Empire!
Teaching Ideas

visit twinkl.comPage 1 of 2

The Sun Never Sets
 
“The sun never sets on the British Empire.”

What does this saying tell us about the British Empire at the height of 
its power?

  

 

Decline 

Use the blank graph below to plot how many countries became independent 
between 1947 and 1979. Give your graph a title when you’re done.

What conclusions can you draw from this graph as to how the British 
Empire declined? Was it rapid or gradual? Can you point to one year that 
shows the end of the Empire?

 

 

 

 

 

 

Factors in Decline

Summarise the six factors here. Aim to use no more than once sentence 
for each. 

1) Second World War 

 

2) New Superpowers 

 

3) Money 

 

4) Nationalism
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KS3 British Empire learning pack
Powerpoint Teacher guideance

Activity sheet A4

Info sheets
SHOULD I SHIFT TO KEY STAGE 3 (11-14YRS?)



Disclaimer: This resource has been developed and approved in meeting the standards of the Twinkl Aboriginal and Torres Strait Islander Peoples related content 
guidelines. All content that relates to Aboriginal and Torres Strait Islander Peoples has been written in consultation with our Aboriginal and Torres Strait Islander Content 
Advisor to ensure it is culturally appropriate and respectful. Twinkl Australia acknowledges the Traditional Owners of Country throughout Australia, and their continuing 
connection to land, sea and community. We show respect to Elders both past and present.

Impact of ColonisationImpact of Colonisation
on Aboriginal Peopleson Aboriginal Peoples

Land Ownership
Australia was named ‘terra nullius’, or land belonging to no one, by the British 
government.
Contrary to what the European colonists believed, Aboriginal Peoples had 
custodianship over the land and areas to which each group belonged. 

While the boundaries of the land were not evident by fences or modern 
developments, the land was important and sacred to each group. Landforms, 
such as rivers and ridges, were boundary lines. 

Prior to colonisation, Aboriginal Peoples would carry out regular burning of 
bushland in hunting rituals and to take care of the local habitats. 

Posters

Iteractivity

Disclaimers and glossary



Passports



Object Based Learning 
(OBL)

Victorian Kitchen remote learning box, 
Museum in the Park

Understanding Slavery Initiative, 
student breakfast

‘In the last decade, objects have been repositioned within art and design 
pedagogy as focal points for self-knowledge and self-reflection (Barton and 
Willcocks 2017) and inspiration for playful or creative thinking (Campbell 2019) 
with the potential to support and encourage collaborative working across 
disciplines and (Lange and Willcocks 2021). Lange and Willcocks (2021) have also 
argued that object-based learning has an increasingly important role to play in 
contributing to the decolonial agenda, challenging the myopic viewpoints which 
alienate a large proportion of the student community. At UAL, where this case 
study is based, object-based learning has been included in the UAL Learning, 
Teaching and Enhancement Strategy since 2015, which has encouraged the 
ongoing development of object-led research and curriculum content.’
Willcocks, J and Mahon, K (2023) The potential of online object-based learning activities to support the teaching of intersectional 
environmentalism in art and design higher education. Art, Design and Communication in Higher Education, 22 (2). UAL. Available at: 
https://ualresearchonline.arts.ac.uk/id/eprint/23599/# (Accessed: April 2026).



Starting 
point

VISUAL
- Accessibility focus (SEND and dyslexia focus) at 
least 12 point 1.5 line spacing preferred, Noto Sans 
by Google (freeware, accessible, no colonial routes 
though underlying “Western” origin, transferrable 
to arabic, greek etc). Discounted accessibility-
specific faces for thematically correct.
- Colour contrast conscious of dyslexia advice, no 
pure white and black.
- Left-hand justified, no starting a semtence at the 
end of a sentence.
- Avoid underlining and italics
- AVOID TEXT IN BLOCK CAPS.
- Boxes and borders good.
- 70 character line length advisable.
- Bullet points and numbering help.
- Short, siple sentences, direct.  
Active not passive voice.
- Photography public domain, avoid ‘othering’
- Slightly simpler look, lose background
- Dial up the humour!
- Check naming of organisations against school 
advice? Should this still be product focussed?

PRODUCTION
- A4 with decent margins, for home or school 
printing
- Stock with no show-through, dyslexia advice.  
Matt, not gloss finish.
- Could this have some value as an object, 
something the kids want to keep?  
Balance cost, clarity and appeal

CONTENT
- Sensivity read? Sarah Wright, Bath School
- Adjust age range to KEY STAGE 3 11-14
- Proof read
- Glossary
- QR Codes for deeper research, digital crossover
- Activities, written, more interactivity
- Note to parents about shared learning space, not 
just homework for the child



Type and 
colour

Oxford 
Brookes..

How can i test 
accessibility?

Caroline and 
Jack Lee?

Decided on Noto sans, 
most universal, 
non-colonial, 
transferrable to Arabic, 
Greek, Cyrillic, Open Source



New 
iteration







How can we communicate complex colonial histories to children?

Can we reframe colonialism for children and parents using familiar objects,
to encourage critical thinking and ethical consumer habits?

Colonialism is a subject that children can be curious about if we use familiarity.  
My homework pack asks a child and their parent/guardian to hunt around their  
home for everyday items such as sugar, soap and school uniform. The publication 
within connects origins of these items in the British Empire with contemporary issues 
such as fast fashion and consumerism. Using questions like ‘is that fair?’ and ‘how 
would you feel?’, readers can understand history and its modern effects in a deeper 
and more honest way.

Principally, this enquiry is relevant to children in the UK school system, along with 
their parents in a shared generational learning space of Object Based Learning. 
Through a network of publishing professionals, authors, teachers and testing with 
local families, the audience has been confirmed as ‘Key Stage 3’. Children between 
the ages of 11 and 13 years. The publication is designed to be universal and 
accessible, therefore a broader audience is possible.

Born of personal positions on colonial acknowledgment found through MA Graphic 
Communication Design research into identity documents, this project subverts 
and repurposes the most powerful of an individual’s documents, the passport. By 
deconstructing and then recontextualising the passport as a learning resource, 
using appropriate visual, linguistic and production conventions of current classroom 
materials, the result proves that even the most politically charged instances of 
graphic design can be translated for positive outcomes.


