
Can we reframe 
colonialism for 
children and 
parents using 
familiar objects,
to encourage 
critical thinking 
and ethical 
consumer habits?
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ABSTRACT

Colonialism is a subject that children can be curious about if we use familiarity. Where’s 
That Really From? asks a child and their parent/guardian to hunt around their home for 

everyday items such as sugar, soap and school uniform. The publication connects origins 

of these items in the British Empire with contemporary issues such as fast fashion and 

consumerism. Using questions like ‘who made this?’ and ‘should I buy this?’, readers can 

understand histories and connect to their modern effects.

Principally, this enquiry is relevant to children in the UK school system, along with their 

parents in a shared generational learning space of Object Based Learning. Through a 

network of publishing professionals, authors, teachers and by testing with local families, 

the audience has been confirmed as ‘Key Stage 3’ (children between the ages of 11 and 

14 years). The publication is designed to be universal and accessible and could occupy a 

curriculum-adjacent, home-learning or commercial space.

Born of highly personal positions on colonial legacies found through subverting the most 

politically powerful of identity documents, my passport, this body of work recognizes 

that the path of a designed product of colonial ideas can be redirected. From object 

to agent, my practices has rearticulated it as a learning resource, via the visual, linguistic 

and production conventions of educational material, into a site of positive and ethical 

design politics. 

‘Focussing on passport as an articulation of different relations, practices and 
performances, has shifted focus away from…an instrumental perspective on design 
and materiality, to questions of how the world is articulated through a series 
of material makings and how it can be rearticulated through the same capacity.’  
(Keshavarz, 2020, page 131)
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CONTEXT

This project sits at the intersection of decolonising education, object-based learning 

and critical pedagogy. It uses Graphic Communication Design to mediate and translate 

complex histories into an accessible form for Key Stage 3 children in the UK education 

system.

By foregrounding everyday objects as entry points into the history of the British Empire, 

it intentionally steps away from traditions of instruction-response teaching. Using simple 

questions to build a picture and establish connections, objects can be understood as 

more than neutral but as carriers of social, political and economic histories. This brings 

a different learning experience to the Powerpoint presentations and photocopied 

handouts we are all so familiar with, no matter where we are educated. A key reference 

point for this work was The Elephant in the Room exhibition at Birmingham Museum and 

Art Gallery which examined ‘the roots and routes of the city’s collection’. Using clever 

curation and graphic communication design, the museum created and environment of 

acknowledgement and curiosity about the objects’ colonial histories and how we engage 

with them to we can ‘help shrink the elephant in the room’.

The publication aligns with discourses such as Decolonising Education from the National 

Education Union, Lit in Colour from Penguin Books UK and The Runnymede Trust, and Fill 

in the Blanks via the Advocacy Academy. It seeks to challenge dominant, often sanitised 

narratives of empire within UK education and instead connect histories to present-day 

issues so we can find our own positions in relation to them. The project compliments 

schools and is suitable for home-leaning or commercial release.

As homework, it extends beyond formal classroom settings into a domestic one, 

engaging parents and carers directly as co-learners. Whilst most curricula don’t explicitly 

engage this space, this publication asks the older learner for their direct participation. 

These more informal and intergenerational learning networks are in turn are part of a 

wider ecosystem beyond schools and families into cultural institutions, museums, archives 

and ongoing public debates about national identity and historical responsibility. The work 

prompts active critical reflection for both learners.

‘If Reform get in, they won’t want kids learning about this … we are a political football’
Richard Thomas, Key Stage 3 History Teacher

This reflection process is inextricably linked to transient political structures through 

the governing party’s direct influence over educational policy. This trickles down to the 

material children learn from. Conservative Leader Theresa May said in 2016 ‘if you believe 

you’re a citizen of the world, you’re a citizen of nowhere’, arguing that true citizenship 

implies local responsibilities over global. The subject matter itself connects to larger 

global systems, including the historical networks of imperial trade, colonial governance 
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and the enduring structures of global inequality today. This publication encourages 

the co-learners to acknowledge their connection to these global structures via the 

familiarity of the things they buy, eat, wear and drink, making us citizens of everywhere 

who can be agents in tackling issues such as workers’ rights, deforestation and fast 

fashion which are all commercially driven. 

The inclusion of brand names such as Tate + Lyle, Pears Soap and PG Tips helps reader see 

that these familiar names not only originate in empire but also look to engage with 

these historical entanglements positively. Examples like Fairtrade and The Rainforest 

Alliance are signposted for deeper investigation. The resource therefore sits within 

systems of corporate history and public memory given that these companies emerged 

within and profited from imperial trade networks. Today, they operate within 

expectations of corporate social responsibility with pressure coming from educators 

and consumers. Ethical branding and corporate storytelling are additional systems this 

inquiry engages with.

SOMETHIGN HERE ABOUT A CHOICE OF ENGAGING WITH BIASES - SCHOOL, VERSUS 

HOME LEANRIN GVERUS COMMERCIAL OUTOIMG

Practically, the work operates under the constraints of designing for a younger 

audience, meaning clarity, accessibility and engagement without oversimplifying 

complex or sensitive histories. A tiered approach to the design caters for a broad 

spectrum of learner engagement. The A5 format demands careful consideration of 

layout, pacing and visual communication, making design an active pedagogical tool rather 

than a neutral container for information. 

This all makes design an active pedagogical tool rather than a neutral container for 

information. 

Put something HERE ABOTU recognizing THE POWER OF THE GRAPHIC ELEMENTS, 

INCLUDING HERALDRY, SETIF TYPEFACE, GOLD FOILING, GUILLOCHE SECURITY AND 

FORMAL LANGUAGE, POSSPOSIET IF ALL OF IT. SUBTLE COLOUR PALETTES ASSOCIATED 

WITH POWER

CAN I ARTICULATE THIS BETTER, DISCOVERING THE VARYING CONTRUCTS IT SITS WITHIN 

AND - WHY THIS TYPEFACE, WHY THIS FORM, 

COLOURS - ignores color choice conventions of early passports and heads for high-

contrast, visually arresting combinations without any nationalistic or geological leanings

JUSTIFY IT

Stamping

Use of Axo
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Use of older imagery - comedy, authenticity, repurposing, used adverts and it felt right, 

connecting the old to the new (PG tips)

Colour palette

HOW ABOUT THE INHERENT BIAS WITHIN COMMERCIAL, SCHOOL OR HOME 

SCHOOLING ENVIRONMENT, IS THERE ANY WAY OF SHOWING THAT AND BE AWARE OF 

IT?

EMPHASIS ETH ALCK OF ENGAGEMENT WITH ACCESSIBILITY AND COST IN THIS PROCESS

WHAT DOE STHE SCHOOL’S POSITIONS DO TO THE PUBLICATION?

SHOW YTHE LIMITATIONS

JUSTIFY WHY YOUI’RE GOING FOR A ONE-SIZE-FOTS-ALL THING, COGNISANT OF EAHC 

OUTLETS ISSUES:

- School: cost, teacher customsising it, curriculum choice, public or private, transient 

political influence

- Commercial: ©, image licensing, budgets, sales target?

- Home-schooling: parental bias

Theoretically, the project draws on constructivist learning, asking the learners to build 

understanding through interaction with objects and reflecting on that. Professionally, 

the work reflects a hybrid practice that combines elements of design, education, and 

socially engaged research, positioning the designer as an active participant in shaping 

how history is understood and discussed. As such, the project can be understood 

as a form of critical, practice-based enquiry that uses design to intervene in both 

educational and cultural discourse.
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PROJECTED CONTRIBUTION

This body of work investigates the role graphic communication design can play in  
shaping critical historical awareness and socially engaged learning. It came from my 
research into the passport as a colonial object that produces and reinforces its own 
politics. Those insights led me to reflect on my own education within the UK school 
system between and how little emphasis was placed on the realities and continuing 
effects of colonialism and Empire. As both a designer and a parent, I became increasingly 
aware of how these omissions shape cultural understanding, national identity and 
attitudes of my children in turn in the current UK education system. I do not want 
them to inherit an understanding of history that lacks critical engagement with 
Britain’s colonial past.

The project challenges my previous assumption of the neutrality of graphic 
communication design, positioning it instead as an active political and pedagogical tool 
rather than simply visual. Testing the publications with families revealed that concerns 
around the teaching of colonial history are shared by many parents and that an object 
based approach was a gateway to deeper engagement. 

 ‘The uniform section was very eye-opening for Betty as she loves shopping! So having 
these facts to back up our parenting on trying to encourage second-hand clothing 
when we can, was very helpful!’ 
Polly, Betty’s mum.

A teacher described the curriculum as “a political football”, highlights how educational 
priorities are often shaped by the ideological position of the government in power. In a 
contemporary political climate increasingly defined by polarisation, nationalism and the 
rise of what is commonly termed the far right in the UK and internationally, I believe 
there is an urgency to create opportunities for critical historical engagement wherever 
possible. Even small interventions that encourage young people and families to question 
inherited  and accepted narratives, systems of consumption and ideas of national ad 
global identities can have value.

Professionally, the works represents a significant shift in my professional practice as 
a book cover designer. It prompts me to think more critically about the cultural and 
political implications of the briefs I am part of and the responsibility I hold as a designer 
in shaping public understanding. Outwith professional or academic practices, I have 
noticed shifts in my vocabulary and thinking as a parent and individual, I am more aware of 
and can translate colonial legacies into positive discussion and behaviours in myself and 
my children.

I intend to continue developing and to publish this work through my book publishing 
and educational contacts, in order to contribute to wider conversations around colonial 
acknowledgement, curriculum development and the social responsibility of visual 
communicators. Maybe I can effect the same change in other parents and their kids  
by publishing Where’s That Really From?
MATTHEW POINT ABOUT FOCUS - is it on the GCD properties of the passport 
(keshavrqz) AND  OR colonialism. It’s one then the other
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‘Where are the
missing bits of 
the Parthenon, 
Dad?’

..asked Ella.



Dad: ‘Well, they’re in London’.
Ella: ‘Why?’.
Dad: ‘Because a British guy kind of 
stole them about a hundred years ago 
and never gave them back’.
Ella: ‘Why?’.
Dad: ‘For money, I think. It was during 
the British Empire’.
Ella: ‘The what?’.
Dad: ‘Empire, like the Roman Empire.  
It was when Britain ruled over a lot of 
the world’.
Ella: ‘Oh. Ok. Can we get an ice cream?’.
Dad: ‘Sure’.

I was a grown man and a parent before I 
noticed the shadow in my Britishness.

I moved to a place where years ago, a Brit 
drew a line In green pencil that divided land 
and families. It turns out that “we” had 
drawn other lines In other places too.

Whilst we were traveling around, my kids 
started asking questions like: ‘Why do the 
Egyptians have pounds?’ But it was really me, 
asking questions of myself.

So I told them that our country invaded 
places, taking other peoples stuff,
and actual people too.

When I was their age I never questioned
why every map had the UK at the centre,
or why lots of it was in reddy pink, or why 
there was something called the Third World,
or the Middle East or the Far East.

I do now.

My Britishness is complicated. I’m trying to 
be a good human despite the colonial history 
of the place I was born in. It’s still there, 
under the surface.

Maybe I can help change it. I guess that starts 
we my and my kids.



‘Colonialism: if one country take
control of another, it colonizes 
it. If one nation of people takes 
over another nation of people,  
the people who are conquering 
are the colonizers and the people 
who are conquered are the colonized. 
The taken-over place is now a colony,  
and the people who came in to  
do the taking over are colonists  
or colonialists.’

Ella: ‘What are you reading?’.
Dad: ‘It’s a book about that Empire 
thing we talked about’.
Ella: ‘Yawn’.
Dad: ‘It’s really interesting, I’m 
leanring more from this book than I 
did at school about this stuff’.
Ella: ‘Still yawning’.
Dad: ‘Did you know that HP sauce is 
from the British Empire’.
Ella: ‘What?’.



History bored me to tears at school. 
I couldn’t see how spending a whole term 
learning about the Stone Age was going 
to help me live my life. It must have been 
grim to be those strange hairy people in 
those strange and hairy times, but I didn’t 
understand why we needed to know about 
them. I mean, we had chainsaws instead 
of stone tools, we lived in houses rather 
than caves, and we had fantastically cheap 
razors available in most supermarkets. Nor 
did I see how the Hundred Years War had 
any relevance to us. Beyond the fact that 
every single lesson on it felt like it was 116 
years long which was, in fact, how long the 
Hundred Years War actually lasted. How did 
the war-naming person get that so wrong?!).

It wasn’t just history I struggled with. I never 
got the hang of art; everything I ever drew 
ended up looking like a donkey. And I dreaded 
cross-country running. Not only were we told 
to run for six kilometres without stopping 
or drinking water, but the teachers also 
threatened that we’d have to run in our 
underpants if we “forgot’ our running kits 
(the 1980s were weird!). But history was 
dreadful. It comes as a massive surprise 
therefore that, at the age of forty-six, I am 
the author of a bestselling history book for 
adults, Empireland. It’s even more of a shock 
that here I am now, beginning a children’s 
version of that book.

Until recently I had read very few history 
books – finding them, in general, too long 
and boring. I’m not a historian; I’m a journalist 
and author. And I didn’t even study history 
beyond the age of sixteen. What changed? 
Well, it turns out there’s an incredibly 

Introduction

interesting slice of history which I wasn’t 
taught about at school or university - the 
British Empire. It’s a part of history that is 
still important to life as we know it today. 
It explains so much about Britain as a nation, 
including where some of our money comes 
from, the stuff we find in our museums, the 
reason the country is home to citizens of all 
different races and backgrounds, the food 
we eat, the words we use and so much more.
It’s this history that explains lots about 
my life too, such as the reasons why my 
Indian parents emigrated to Britain in the 
1960s (‘emigrate’ means moving from one 
country to another). It also explains the 
racism that surrounded me as I grew up in 
Wolverhampton in the 1980s and 1990s. For 
example, at the time certain jobs seemed 
closed off to people of colour – not just the 
fancy jobs running companies, but some non-
white people even found themselves unable 
to get jobs as teachers or drivers. Some pubs 
and clubs didn’t allow entry to those who 
had a different skin colour to white British 
citizens. And there was horrible abuse and 
violence directed at those who  
weren’t white.

I bet the history of the British 
Empire explains something 
about your life too.

The British Empire (and don’t worry, I’ll be 
explaining exactly what this is very soon!) 
was the biggest empire in human history, 
covering a quarter of the planet at its 
height, and is the biggest thing Britain 
ever did as a nation. It’s as important as the 

leading role we played in the Second World 
War, when we . beat the evil German Nazis, 
and cemented the idea that we were as 
plucky and determined as the British bulldog 
that is sometimes used to symbolize us (and 
which graces the cover of this book). Frankly, 
it’s one of the biggest things that ever 
happened in the history of the world.

It’s astonishing that I was taught almost 
nothing about it at school. And it’s 
astounding that it’s still not a priority to 
teach this in history classes today. So do 
not fear if you’ve not come across it yet 
either. It turns out we’re not alone. In my 
research and conversations, l’ve come across 
adults who studied history at some of the 
most famous universities in Britain who 
learned almost nothing about the British 
Empire. A survey conducted around twenty-
five years ago found that huge numbers 
of adults had very little knowledge about 
it. For example, more than half the people 
taking part didn’t know that the USA began 
as a British project. We can’t be blamed 
for Hershey’s chocolate, or take credit for 
Disneyland – it was long before all those 
things – but, yes, America was once a 
British enterprise.

If you didn’t know these things either, 
there’s no shame in it at all; you’re still at 
school and learning. Also, I hope you’ll feel a 
lot more knowledgeable by the time you get 
to the end of this book. The plan is to tell 
you some of the things I wish I had known at 
your age (beyond a shortcut to that dreaded 
cross-country route!). I’ll explain what the 
British Empire was exactly and why lots of us 
don’t know more about it. We’ll talk about 

museums, which are home to many priceless 
artefacts belonging to countries that used 
to be part of the British Empire. I’ll give you 
examples of things in our modern world that 
have roots in the empire – things we see, 
do, say and experience, from Britain’s towns 
and cities to our food and drink, sports, 
books, plants and more. And we’ll also discuss 
what you can do to expand and spread your 
knowledge and understanding about it.

Most importantly, I’ll tell you how the British 
Empire explains why modern Britain is such a 
multicultural place, filled with lots of people 
of different colours and cultures and walks 
of life, living alongside each other. It’s a lot 
to aim for, but I hope that by the end of 
this book you’ll understand what has taken 
me forty-six years to discover: that if we 
learn the truth about our past, we can make 
better sense of the present and future. And 
also fight for a kinder and fairer world.

If we learn the truth 
about our past, we can 
make better sense 
of the present and 
future. And also fight 
for a kinder world.



‘If design politics is about the 
articulation of materials on various 
levels and in certain directions, 
intervention in design politics is 
about disarticulating practices, 
performances, and interactions 
produced by the design politics, 
while rearticulating them in directions 
other than those taken so far or 
those toward which we are heading. 
But it is also important to remember 
that there is no formula for 
understanding design politics, nor are 
there specific criteria for making it. 
There are only moments, situations, 
devices, and things that can lead 
us to disarticulate and rearticulate 
possible ways of moving through, 
engaging with, and inhabiting in the 
world. Passports are one of them. 
There are many more to engage with.’

Ella: ‘Why do you keep looking at our 
passports from Cyprus’.
Dad: ‘It’s for Uni. They’re so much more 
than something we use to just get 
around. Fascinating’.
Ella: ‘Why?’.
Dad: ‘Our passport means we can trval 
almost anywhere, people from places 
like Palestine just can’t. The passport 
does that’.
Ella: ‘Oooooh kay’.



In this book I have problematized the 
perspective that sees designing as a task 
of problem-solving or service-delivering 
and proposed earlier to see designing as 
an articulatory practice that helps us to 
be sensitive to its history, politics, and 
limits; to its orientations. By articulations, I 
refer to the acts of negotiation in forging 
certain relations that may or may not 
follow the tendential historical and material 
connections determined by strong forces 
of the mobility regime such as colonialism, 
imperialism, and capitalism. Once we begin 
to understand design and the position of 
the designer through articulatory practice, 
designers encounter choices to be made 
on the basis of the positions they occupy 
or have taken, rather than problems to 
be solved, services to be delivered, or 
improvements to be facilitated. This 
consequently locates designers’ bodies and 
subjectivities in relation to the other bodies 
and subjectivities involved in any act of 
articulation.
	 This introduces another way of 
discussing ethics in and of design. The ethics 
of design can no longer be reduced to a set 
of moral and judgmental concerns as some 
sort of external feature to be implemented 
and achieved. By thinking of designed things 
as material articulations and designing as an 
articulatory practice, ethics become about 
recognizing the politics of the locations 
and conditions within which one works, and 
the politics that is generated from working 
within those conditions. Consequently, the 
relation of ethics to design / is not a matter 
of “adding” ethics to design or making design 
ethical; it is about recognizing how design 
already contains ethical implications and 
being able to act on that recognition.
	 As it was shown, passports for many 
inhabitants of the world are part of devising 
their lived experiences and of how they 
experience the world. For many, however, 
this artifact still is an instrument that at 
best would satisfy their needs and speed up 
their pace of mobility when borders, border 
guards, and bodies are all connected to each 
other, as in the case of recent experiments 

Ethics of Design with new smart border crossing initiatives 
in major airports of the Global North, for 
instance, in the Netherlands and Australia. 
Yet designers who are busy with connecting 
devices, networks, people, and environments 
in more and more user-friendly ways so rarely 
recognize the disconnections they design 
as a consequence of their promotion of 
interactivity and digitalization. 
	 This book brought about stories of 
how movement across territories has been 
and still is regulated through the specific 
material and technical practice of designing, 
expanding, and sustaining passports. At the 
same time, it has been more of a project on 
immobilities as a particular design paradigm 
and practice. While there is much scholarship 
on how design facilitates, helps, and supports 
mobilities, this book looked at the other side 
of the spectrum and highlighted how bodies, 
subjectivities, and their possibilities to act 
in the world have been, are, and will continue 
to be immobilized by designed things and 
design activities.

When a new e-passport acts as the border 
and border guard simultaneously to reduce 
the time spent in passport check queues, 
for many this design is a way of smoothing 
their experience and interactions at the 
given checkpoints; therefore, they do not 
“feel” the border. But what these designs do 
is reducing our engagement with the world 
into limited and receptive measures that 
hide the politics of mobility regime exposed 
in this book. In this sense the seemingly 
most ethical designer, best attuned to the 
needs of users through human-centered 
approaches, “will generate the least 
ethical outcome, the one that most fully 
services others’ needs, thereby disabling 
them” (Tonkinwise 2004) in understanding 
the design politics that is at work in any 
situation and context around materialities. 
In this regard, perhaps the unfinished, not 
completely user-friendly, and half-functional 
design is more ethical than its more effective 
counterparts. And this is why travelers 
without the right papers, those whose 
passports function partially and only after 
modification provided by forgery, can enact 
the ethics embedded in passports, the 

essential force of its materiality, better 
than the authentic owners, the citizens who 
carry one or more functional passports. A 
traveler without the right paper learns to 
engage with the materiality of the border 
politics precisely because she or he comes up 
against the materiality of its institutions and 
practices through their lack of a functioning 
and user-friendly passport; a device that 
paradoxically has hidden the materiality 
of the border politics behind a seemingly 
immaterial and seamless space of travel and 
mobility. As Ahmed (2017: 138) puts it: “If we 
are hit by something, we become conscious 
of something.” Those who do not come 
up against the materiality of the mobility 
regime, against passporting, would not 
recognize the materiality of the right to 
move, and thus would not be able to enact 
the ethics embedded in the materiality 
of the world and its possibilities of access, 
movement, and residence. The first step in 
recognizing the ethics of design thus lies 
in recognizing the materiality of design, in 
recognizing its limits and its partiality in use 
for certain bodies.
	 The second step is to move from 
reflection, the prevailing paradigm in 
defining design activity, to recognition. This 
entails the recognition of the positions 
of designer(s) beyond institutional or 
professional ones.
	 Those who are fascinated by the actual 
design of passports and may participate in 
a new brief for a passport design that may 
represent their country or “nation” better, 
or make it more user-friendly for “everyone, 
are not necessarily crude nationalists. 
What they are unable to recognize is that 
the design of passports unites citizens in 
an unexpected way, despite the political 
disagreement among them. It is not that 
states consciously shape our perception 
of being, for instance, European, and then 
use different measures to legitimize 
this, rather that the European passport 
design shapes us as specific subjects of a 
particular imagined whole and gradually over 
time, through back-and-forth presence, 
gains significance. It is through “granting 
significance” (Bottici and Challand 2013) to 
a common narrative by a designed artifact 

like a passport that imagined communities 
such as Europe are produced and sustain 
themselves persuasively? There is a smooth 
nationalism and racism embedded in 
processes of materializing citizenship via 
passports through modernism and its sense 
of technologically produced aesthetics.
	 To recognize the orientations-history 
and politics-that identify the relations 
between objects and bodies as given and 
natural is to trace how certain historical 
forces have shaped the context of that 
specific design in order for it to exist and 
operate. In this book, the mobility regime as 
the context in which passports operate and 
become legible was identified. Consequently, 
it is impossible to ignore the fact that the 
current passport in our hands is a specific 
product of national, colonial, and late imperial 
ideas around mobility. Furthermore, like other 
specific material practices that have shaped 
colonial relationships, these designs are not 
bound to their specific moment and site of 
invention and use and move to other spaces 
once proven to be functional and profitable 
for the privileged. Thus, to recognize the 
paths designed things and design activities 
have taken to arrive to the present moment 
in which we rework, reshape, or rearticulate 
them is another aspect of recognizing why 
design demands an ethical engagement.
	 If design politics is about the 
articulation of materials on various levels and 
in certain directions, intervention in design 
politics is about disarticulating practices, 
performances, and interactions produced by 
the design politics, while rearticulating them 
in directions other than those taken so far 
or those toward which we are heading. But it 
is also important to remember that there is 
no formula for understanding design politics, 
nor are there specific criteria for making it. 
There are only moments, situations, devices, 
and things that can lead us to disarticulate 
and rearticulate possible ways of moving 
through, engaging with, and inhabiting in the 
world. Passports are one of them. There are 
many more to engage with.



Adam Reynolds, KS3 Tutor

Do you receive 
training to be able 
to teach students 
about colonialism 
and The British 
Empire? 

No.

Ella: ‘Mr Reynolds said you’re coming 
into school’.
Dad: ‘Yeah’.
Ella: ‘Why?’.
Dad: ‘I’m designing a kids book that 
mihgt work in a school, to do with 
colonialism’.
Ella: ‘Coloni-what?’.
Dad: ‘Exactly’.



Adam Reynolds, 
KS3 Tutor/ 
Head of Humanities

Sydney Morris, 
KS3 Tutor/
History

Do you receive training to be able to teach 
students about colonialism and The British 
Empire? 

No – also lacking on PGCE from 2022-23 based 
on discussion with Sydney Morris (History 
Teacher). Following our discussions I think this 
might also be worth raising as a potential 
route forward – Teacher CPD opportunities/
events. There is professional development on 
offer already re: PSHE about staff delivering 
sensitive topics etc. Could this be tweaked 
to accommodate History and the themes of 
colonialism and the British Empire?

Does this subject area crossover into English 
and PSHE? Are there broader themes of 
citizenship at play? 

Morality is a big part of the context of the 
learning specifically in relation to the Colston 
statue in Bristol. Was it right to pull it down? 
Is it right to display it in a museum?

How important is a universal approach to 
approaching a subject like this? Does our 
language have to be carefully chosen? 

Definitely needing to be aware of words 
but also being honest about the context of 
language to explain is crucial in developing 
the pupils’ understanding. Also making 
parents aware of the sensitive language in 
the right context might further help to 
develop the impact of teaching.

Do you think existing learning materials such 
as those from Twinkl or Oak Academy work 
well, is there any room for improvement?

 We don’t tend to use those resources for 
our schemes of learning; they are bespoke 
resources tailored over years but are 

always being changed and adapted to suit 
learners and current contexts. More general 
resources such as Twinkl do offer a starting 
point and some resources are presented 
well but as a Humanities department I would 
always encourage staff to tweak and amend 
to their own teaching style and pedagogy 
to allow greater depth of teaching and 
therefore learning.

To what extent does learning material 
account for SEND students and those with 
dyslexia? 

Continued focus and drive on inclusive 
approaches to teaching and learning have 
shifted approaches more recently. Trying to 
accommodate all learners’ individual needs 
is a challenge – personally I do not see it as 
being a job that is ever complete but just 
one that is in need of constant response and 
reflection.

Most of my research has shown a content-
delivery task-completion pedagogy, but I 
have found some innovative alternatives. 
Do you think that an object based learning 
approach can help students learn about 
colonialism? 

Always possible as long as it is structured 
around context and practicalities will always 
be an issue. Engagement of learners is critical 
so it does offer a broader range of interests, 
however education in general does put up 
some barriers in relation to this. Perhaps I 
would suggest looking at other educational 
models outside of the UK that offer 
alternatives. (Finland being a highly regarded 
model – inter disciplinary approaches and 
more project-based learning on offer)
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