Can we reframe colonialism for children
and parents using familiar objects,

to encourage critical thinking and
ethical consumer habits®



Last tutorial:

« Step back from roughs before getting to therest

« 2 more for next week

« Consider Riso again, will bring stamped, vibrant quality

« Add sections, need to be clearer

« Contents inside bindere

« Page numbers

« Number the publicationss

(e Mini reader draft and Proj. Contribution for next week)

Extra tutorial Matthew C:

» Prioritise design over production
« Add guiding information (contents etc), consider flow
o |ts giving travel and atlas more than passort,
could that be reinforceds
« Writing to focus on contexts of passport over its
design
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Looking ahead:
 Riso booked for 29th May
(« Zerox booked for 29th May)

(o Bath based Riso prlnter approached as backup)
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e 21st N\ay all 5 booklets drafted, ring blnder hand
stamped with copy and front cover, map¢<

« W/c 28th May - finessing, prep Riso files for 29th

e 29th - printing and binding

« 30th-1st — Photography at home, prep
Summative pdf, revise/typeset Research Summary
« 2nd June — PCSA submission












Introduction

History bored me to tears at school.

| couldn’t see how spending a whole term
learning about the Stone Age was going

to help me live my life. It must have been
grim to be those strange hairy people in
those strange and hairy times, but | didn’t
understand why we needed to know about
them. | mean, we had chainsaws instead

of stone tools, we lived in houses rather
than caves, and we had fantastically cheap
razors available in most supermarkets. Nor
did | see how the Hundred Years War had
any relevance to us. Beyond the fact that
every single lesson on it felt like it was 116
years long which was, in fact, how long the
Hundred Years War actually lasted. How did
the war-naming person get that so wrong?!).

It wasn’t just history | struggled with. | never
got the hang of art; everything | ever drew
ended up looking like a donkey. And | dreaded
cross-country running. Not only were we told
to run for six kilometres without stopping
or drinking water, but the teachers also
threatened that we’d have torunin our
underpants if we “forgot’ our running kits
(the 1980s were weird!). But history was
dreadful. It comes as a massive surprise
therefore that, at the age of forty-six, lam
the author of a bestselling history book for
adults, Empireland. It’s even more of a shock
that here | am now, beginning a children’s
version of that book.

Until recently | had read very few history
books - finding them, in general, too long
and boring. I'm not a historian; I’'m a journalist
and author. And | didn’t even study history
beyond the age of sixteen. What changed?
Well, it turns out there’s anincredibly

interesting slice of history which | wasnt
taught about at school or university - the
British Empire. It’s a part of history that is
stillimportant to life as we know it today.

It explains so much about Britain as a nation,
including where some of our money comes
from, the stuff we find in our museums, the
reason the country is home to citizens of all
different races and backgrounds, the food
we eat, the words we use and so much more.
It’s this history that explains lots about

my life too, such as the reasons why my
Indian parents emigrated to Britainin the
1960s (‘emigrate’ means moving from one
country to another). It also explains the
racism that surrounded me as | grew up in
Wolverhampton in the 1980s and 1990s. For
example, at the time certain jobs seemed
closed off to people of colour - not just the
fancy jobs running companies, but some non-
white people even found themselves unable
to get jobs as teachers or drivers. Some pubs
and clubs didn’t allowentry to those who
had a different skin colour to white British
citizens. And there was horrible abuse and
violence directed at those who

weren’t white.

| bet the history of the British
Empire explains something
about your life too.

The British Empire (and don’t worry, 'll be
explaining exactly what this is very soon!)
was the biggest empire in human history,
covering a quarter of the planet at its
height, and is the biggest thing Britain
ever did as a nation. It’s asimportant as the

leading role we played in the Second World
War, when we . beat the evil German Nazis,
and cemented the idea that we were as
plucky and determined as the British bulldog
that is sometimes used to symbolize us (and
which graces the cover of this book). Frankly,
it’s one of the biggest things that ever
happened in the history of the world.

It’s astonishing that | was taught almost
nothing about it at school. Andit’s
astounding that it’s still not a priority to
teach this in history classes today. So do

not fear if you’ve not come across it yet
either. It turns out we’re not alone. In my
research and conversations, I've come across
adults who studied history at some of the
most famous universities in Britain who
learned almost nothing about the British
Empire. A survey conducted around twenty-
five years ago found that huge numbers

of adults had very little knowledge about

it. For example, more than half the people
taking part didn’t know that the USA began
as a British project. We can’t be blamed

for Hershey’s chocolate, or take credit for
Disneyland - it was long before all those
things - but, yes, America was once a

British enterprise.

If you didn’t know these things either,
there’s no shame in it at all; you’re still at
school and learning. Also, | hope you'll feel a
lot more knowledgeable by the time you get
to the end of this book. The planis to tell

you some of the things | wish | had known at
your age (beyond a shortcut to that dreaded
cross-country routel). Il explain what the
British Empire was exactly and why lots of us
don’t know more about it. We'll talk about

museums, which are home to many priceless
artefacts belonging to countries that used
to be part of the British Empire. I'll give you
examples of things in our modern world that
have roots in the empire - things we see,

do, say and experience, from Britain’s towns
and cities to our food and drink, sports,
books, plants and more. And we’ll also discuss
what you can do to expand and spread your
knowledge and understanding about it.

Most importantly, I'll tell you how the British
Empire explains why modern Britainis such a
multicultural place, filled with lots of people
of different colours and cultures and walks
of life, living alongside each other. It’s alot
to aim for, but | hope that by the end of
this book you’ll understand what has taken
me forty-six years to discover: that if we
learn the truth about our past, we can make
better sense of the present and future. And
also fight for a kinder and fairer world.

If we learn the truth
about our past, we can
make better sense

of the present and
future. And also fight
for a kinder world.


















PROJECTED CONTRIBUTION

This body of work investigates the role graphic communication design can play in
shaping critical historical awareness and socially engaged learning. It came from my
research into the passport as a colonial object that produces and reinforces its own
politics. Those insights led me to reflect on my own education within the UK school
system between and how little emphasis was placed on the realities and continuing
effects of colonialism and Empire. As both a designer and a parent, | became increasingly
aware of how these omissions shape cultural understanding, national identity and
attitudes of my children in turnin the current UK education system. | do not want
them to inherit an understanding of history that lacks critical engagement with
Britain’s colonial past.

The project challenges my previous assumption of the neutrality of graphic
communication design, positioning it instead as an active political and pedagogical tool
rather than simply visual. Testing the publications with families revealed that concerns
around the teaching of colonial history are shared by many parents and that an object
based approach was a gateway to deeper engagement.

‘The uniform section was very eye-opening for Betty as she loves shopping! So having
these facts to back up our parenting on trying to encourage second-hand clothing
when we can, was very helpful!’

Polly, Betty’s mum.

A teacher described the curriculum as “a political football”, highlights how educational
priorities are often shaped by the ideological position of the government in power.Ina
contemporary political climate increasingly defined by polarisation, nationalism and the
rise of what is commonly termed the far right in the UK and internationally, | believe
there is an urgency to create opportunities for critical historical engagement wherever
possible. Even small interventions that encourage young people and families to question
inherited and accepted narratives, systems of consumption and ideas of national ad
global identities can have value.

Professionally, the works represents a significant shift in my professional practice as

a book cover designer. It prompts me to think more critically about the cultural and
political implications of the briefs | am part of and the responsibility | hold as a designer
in shaping public understanding. Outwith professional or academic practices, | have
noticed shifts in my vocabulary and thinking as a parent and individual, | am more aware of
and can translate colonial legacies into positive discussion and behaviours in myself and
my children.

lintend to continue developing and to publish this work through my book publishing
and educational contacts, in order to contribute to wider conversations around colonial
acknowledgement, curriculum development and the social responsibility of visual
communicators. Maybe | can effect the same change in other parents and their kids

by publishing Where’s That Really From?





